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OVERVIEW 
 
OUR SCHOOL 

 
École Montrose is French Immersion school with students ranging from preschool to grade 8. Students enter 
French Immersion in Preschool, Kindergarten or grade 1 to be enrolled in what we consider our “Early 
Immersion” program. For students who miss the opportunity to enroll in Early French Immersion a Late 
Entry program exists for students entering grade 5.  
 
École Montrose currently has 735 students, 38 certificated teaching staff and has a school staff of over 50 
professionals and paraprofessionals.  
  
SCHOOL MISSION AND VISION 

 
École Montrose is a caring community that fosters collaboration, perseverance, and leadership in a diverse 
and bilingual environment.  
 
École Montrose provides students an opportunity to develop their skills, passions, and empathy while 
becoming a successful bilingual member of our community. 
 
PLANNING AND ASSURANCE at ÉCOLE MONTROSE 

 
In order to create our school plan, our administrative team reviews our data and seeks input from 
stakeholders. Parent focus groups, through school council, are used to review specific aspects of our results. 
(ex: parental involvement, mental health). Staff is consulted on aspects of our results and provide strategies 
for addressing concerns. Data analysis is done through small teacher groups.   
 
A variety of data sources are used to monitor growth, adjust planning and celebrate successes. They include: 
PATs, Our School surveys, Satisfaction surveys, teacher created assessments, focus groups, etc. 

  

http://www.ecolemontrose.ca/


2018-2019 SCHOOL RESULTS SUMMARY 

Measure Category Measure 

École Montrose School Alberta Measure Evaluation 

Current 
Prev 
Year 

Result 

Prev 3 
Year 

Average 

Current 
Result 

Prev 
Year 

Result 

Prev 3 
Year 

Average 
Achievement Improvement Overall 

Safe and Caring Schools 
Safe and 
Caring 

89.2 84.7 85.0 89.0 89.0 89.3 Very High Improved Excellent 

Student Learning Opportunities 

Program of 
Studies 

88.8 83.1 84.1 82.2 81.8 81.9 Very High Improved Excellent 

Education 
Quality 

89.3 86.6 87.7 90.2 90.0 90.1 High Maintained Good 

Student Learning Achievement 
(Grades K-9) 

PAT: 
Acceptable 

74.0 77.5 72.2 73.8 73.6 73.6 Intermediate Maintained Acceptable 

PAT: 
Excellence 

7.3 8.8 8.4 20.6 19.9 19.6 Very Low Maintained Concern 

Preparation for Lifelong 
Learning, World of Work, 

Citizenship 

Work 
Preparation 

80.5 63.5 69.9 83.0 82.4 82.6 High Improved Good 

Citizenship 86.6 79.9 77.2 82.9 83.0 83.5 Very High 
Improved 

Significantly 
Excellent 

Parental Involvement 
Parental 
Involvement 

85.8 73.5 74.0 81.3 81.2 81.1 Very High Improved Excellent 

Continuous Improvement 
School 
Improvement 

85.3 82.6 78.2 81.0 80.3 81.0 Very High 
Improved 

Significantly 
Excellent 

 
 
2018-2019 School Priority One Quality Education 

 
Our school team continued to focus on assessment practice to further develop the quality of education our 
students have access to. Year two of our three-year focus saw continuation of blueprinting assessments and 
the development of school wide use of descriptive feedback.  
 
We monitored growth through anecdotal observations, staff year end survey of assessment efficacy, PAT 
results in grade 6, and teacher created assessments. 
 

Current result 
 

  Measure Evaluation 

  Achievement Improvement Overall 

Student 
Learning 
Achievement 
(Grades K-9) 

PAT: 
Acceptable 

Intermediate Maintained Acceptable 

PAT: 
Excellence 

Very Low Maintained Concern 

 
Five Year Trend 

 
Measures 2015 2016 2017 2018 2019 

Student Learning 

Achievement (K-9) 

PAT Accept. 62.3 67 72 77.5 74.0 

PAT Excellence 4.6 8.1 8.3 8.8 7.3 

  



 
2018-2019 School Priority Two- Increasing Parental Involvement  

 
Our APORI results indicated that our parental involvement in education was low at École Montrose. In order 
to address this issue, we met with parent focus groups and with teachers to identify ways that we could 
address this issue.  
 
As a staff, we spent time discussing what parental involvement meant for us at École Montrose and sharing 
how we felt our parents were involved. A similar process was done our parent focus group. This helped build 
a common understanding of parental involvement between staff and parents.  
 
Teachers and school staff newsletters also included ways that parents could be involved in their child’s 
education from home. Ways of asking questions, or supporting the work that is happening at school, even if 
it is done at home in English. We also committed to informing parents of the importance of APORI surveys 
through classroom teacher newsletters.  
 
 
 

Current Result 
 

  Measure Evaluation 

  Achievement Improvement Overall 

Parental 
Involvement 

Parental 
Involvement 

Very High Improved Excellent 

 
Five-year Trend 

 
Measures 2015 2016 2017 2018 2019 

Parental Involvement  69.8 71.0 77.6 73.5 85.8 

 
  



 
2018-2019 School Priority Three- School wide Mental Health Supports 

 
Over the past number of years student survey results have indicated a significant need in the area of mental 
health amongst our youth. Children as young as grade 4 have indicated that they feel significant levels of 
stress and anxiety. This data is supported by Health Canada’s statistics in the area of mental health where 
1/6 youth in Canada meet the criteria for a diagnosable mental health disorder. In addition to anxiety, 
students indicate other concerns with relations to mental health such as social conflict, and self-esteem.  
 
To support our students’ continued growth, we hired a School Based Mental Health Coach. Her role was to 
help facilitate the development of a school wide approach to speaking and teaching about mental health 
and wellness. We used the PATHs curriculum as a school with all grades K-6 as well as a monthly focus on 
mental health: Anxiety, relationships, self-care, acceptance, growth mindset, social media smarts, self-
regulation, self-esteem were our themes. Each of our months’ foci included class discussion topics, small 
group instruction for students who needed support, presentations at assemblies as well as parent nights 
designed to educate parents on these topics. 
 
Survey results from students were mixed. While students continued to they share that they experienced 
high levels of anxiety, they also shared that they felt safe at school as did their parents. 
 

Percentage of parents who are confident with child's safety while at school. 97.3% 
(Elementary and JH parent response to Satisfaction survey) 

 
 
 
2018-2019 School Priority four- Inquiry Based Professional Development 

 
We have been using an inquiry-based model for professional development for two years at École Montrose. 
Inquiry practice leads to teacher growth, reflective practice and increased teachers self-efficacy and 
increases in student achievement.  
 
Our collaborative structures and embedded professional learning time support this focus. We use staff 
satisfaction surveys as well as PLC reflections to see how effective this strategy is. In addition, our 
achievement indicators should also be impacted by this work (in class assessments, PATs, SLAs, etc.). 
 
 

Year 1 of 
Inquiry 
model 

Year 2015/16 2016/17 2017/18 2018/19 

 PL as a district wide support for professional learning 46.2% 58.3% 72.2% 72.0% 
(Teacher responses to Satisfaction survey) 

 
  



2019-2020 SCHOOL PRIORITIES 
 
2019-2020 School Priority One Quality Education 

 
Part 1: School Improvement Assessment 
 
We will continue to focus on assessment practice to further develop the quality of education our students 
have access to. Year three of our three-year focus will further explore blueprinting assessments with an eye 
on evidence, specifically targeting formative assessments. We will create a leadership team at school made 
up of teacher leaders at each grade level to support professional growth in the area of blueprinting and 
making evidenced based intervention decisions.  
 
Formative assessment will be used in order to provide opportunities for short cycles of professional learning 
and assessment. Short cycles provide teachers with information to guide instruction.   
 
We will monitor growth through anecdotal observations, consistency of assessment tools and teacher and 
student feedback. In addition to guiding teaching, our assessment should result in increased achievement 
for students. 
 
Part 2: Division Focus 
 
ECS-Grade 4 
Staff in grades ECS to 4 will work at concept-based mapping as a way of preparing for new curriculum. 
General sessions and ongoing PD sessions on Professional Learning days will support teacher development 
to use a conceptual mapping approach to delivering curricular outcomes.  
 
As this is an introduction to new curricular standards and objectives, we will not be reviewing data specific 
to this objective. 
 
Grade 5-Grade 8 
Staff in grades 5-8 will use PAT data from grade 6 to identify trends and create short cycle objectives to 
address areas of growth.  
 
We will monitor growth through formative assessments collected based the objectives identified and 
teacher feedback.  The PAT data collected at the end of the school year will also be used see growth of these 
objectives.  
 
 
2019-2020 School Priority two- Inquiry Based Professional Development 

 
We have been moving our professional development model towards an inquiry-based one for three years. 
This year we are using this model exclusively to lead our professional learning. Based on PLC surveys and 
feedback from staff, as well as current research in education, professionals have created inquiry questions 
to lead their personal growth and development. This practice will lead to teacher growth, reflective practice 
and increase student achievement. We model this practice through our school-based improvement 
planning. The modeling provides a foundation for a gradual release model for teachers to follow through our 
professional learning time when engaging in professional learning communities. 



Our collaborative structures and embedded professional learning time support this focus. We will use staff 
satisfaction surveys as well as PLC reflections to see how effective this strategy is. In addition, our 
achievement indicators should also be impacted by this work (in class assessments, PATs, SLAs, etc.). Focus 
will remain on evidence that supports instructional practice.  
 
 
2019-2020 School Priority Three- Building an Inclusive School community: School wide Mental Health 
Supports 

 
Over the past number of years student survey results have indicated a significant need for mental health 
supports amongst our youth. Children as young as grade 4 have indicated that they feel significant levels of 
stress and anxiety. This data is supported by Health Canada’s statistics in the area of mental health where 
1/6 youth in Canada meet the criteria for a diagnosable mental health disorder.  
 
Our school, after having a mental health coach last year, has recognized the importance of continuing to 
support system wide, universal supports focused on mental health and wellness. This school year we have a 
small team made up of teachers, administrators and our District’s mental health and wellness coach. The 
team is working to support planning and capacity building. Based on data from different stakeholders 
including parents, staff and students, the team will create an action plan dedicated to moving our school 
forward. This action plan will continue projects that began last year, such as DBT for our grade 7 students, 
school wide and class level presentations and resources for teachers and parents.  This year, our plan will 
also include professional development about trauma informed practice for all staff and having our school 
themes build on each other.  

 
We will continue to monitor our growth through a variety of evidence such as: Our School surveys, focus 
groups, surveys to grade 7 students (DBT) along with teacher anecdotal observation.  
 
 
 
 


